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ABSTRACT

Aim. The aim of the research is to study the usage of primary school pupils” self-
-expression skills acquired within music education in various social contexts.

Methods. Theoretical research method - the analysis of literature, empirical data
acquisition method - questionnaire. Statistical data processing has been carried out
in IBM SPSS 23 programme, using the following data processing methods: frequency
analysis; Mann-Whitney U test for the comparison of two independent groups; Kru-
skal-Wallis test for the comparison of three or more independent groups; Kendall rank
correlation coefficient for the assessment of associations between two variables.

Results. In the development of self-expression skills, an important aspect is the
social performance criterion that is based on pupils’ need for self-expression in a social
environment of practising music. Age and gender-based correlations in the assessment
of a self-expression skill criterion “Social performance” indicate that with age pupils
become more independent and engaged in music-related social activities. Girls are
socially more active and emotional and engage in artistic activities more often. The rese-
arch confirms the role of teachers in the development of pupils’ self-expression skills,
promoting integration of formal and informal learning process and transformation in
formal and informal learning environment.

Conclusions. The dynamics and interactions of self-expression skills” development
factors (social, emotional and intellectual) defines pupils’ individual self-expression
skills and development tendencies. Self-expression is important for pupils in social
aspect, as it is related to socialisation in microenvironment (family) and macroenviron-
ment (friends) and affects cooperation and communication.
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INTRODUCTION

oday’s education includes three general thematic areas: science, art and

technology. Thus, it promotes the development of pupils in artistic and
scientific aspects, considering that knowledge and pupils’ identity are inse-
parable (Barrett, 2011). This vision suggests a multidisciplinary approach to
music education, considering that no learning situations are socially neutral.

Self-expression is related to a process, in which a pupil effectively uses
knowledge, skills and attitude, necessary to control emotions, to set and
achieve goals, to maintain positive relationships and to make responsible deci-
sions. Different culture modelling perspectives on self-expression highlight the
main purpose of today’s education - to reveal the individuality of each pupil.
This indicates that self-expression issues in the education process are topical,
simultaneously proving the complexity and the need for research regarding
this matter.

Rapid globalisation creates a situation, in which music education promotes
social integration, giving a more prominent role to media, and thus highligh-
ting the value of self-expression skills in circumstances surrounding changing
social situations. There is a rapid establishment of a connection between music
as social belonging and increasing cultural diversity, stemming from ethnic,
linguistic, religious, socio-economical and educational differences, raising
the adaptive value of the culture of music (Cross, 2001; Huron, 2001). Pavlou
(2019) associated inclusion of media in music education with socialisation as a
modern-day dominating communication culture that defines a pupil’s musical
interests, including self-expression. Meeting self-expression needs indicates
social acceptance, which can be regarded as a stimulus for the development of
self-expression skills.

In order for primary school pupils to feel the need for self-expression in
music education and acquire self-expression skills, teachers should consider
the relationship between a pupil’s musical self-expression experience and inte-
ractions in family, school, society, which in turn affect the learning process and
promote the development of qualitative self-expression skills.

In reality, the discourse between the results defined to be achieved in
music education, a pupil’s self-expression in music education and his musi-
cal experience is observed. It is advised that the self-expression experience
should be associated with the individual’s development tasks, because only
such experience, which encompasses knowledge and understanding, physi-
cal, mental and social skills, intellectual and emotional activity, forms a base
for personal progress (Zogla, 2001:170) and requires self-expression in prac-
tical activities, highlighting the significance of “1/self” system in the educa-
tional process.
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Music education affects the personality development progress, which is neces-
sary to gain achievements in school and beyond it in the long term, including
the pupil’s self-expression skills, which integrate learning in school with out-of-
-school activities and social environment in general. Perception, understanding
and interpretation of music is related to intelligence and the body. Therefore, it
has inductive meaning, which is based on innate abilities, acquired knowledge
and skills and social attitude (Reybrouck, Eerola, & Podlipniak, 2018).

Non-traditional music teaching practice using transformation of the acqu-
ired knowledge and skills, based on pupil’s individual needs, interests and
abilities, promotes self-expression, pupil’s responsibility, independence, extra-
-curricular learning experiences and inclusion in society, creating actual chan-
ges for meeting pupils’ needs for self-expression.

The research problem is defined by the correlation between pupils musical
practice experience in school and out-of-school activities, which do not suf-
ficiently promote the real-life realization of pupils’ individuality and expres-
sion of interests that are related to pupils and reflect pupils” extra-curricular
interests, self-expression in social life, demonstrating acquired knowledge and
understanding.

THE DEVELOPMENT OF SELF-EXPRESSION SKILLS
IN SOCIAL ENVIRONMENT

The development of self-expression skills depends on a social environment,
in which it takes place and communication, which in this environment is regar-
ded as a standard. The relationship between a pupil and environment affects
personality traits, including the development of self-expression skills (Shan-
ker, & Bertrand, 2013; Siegel, 2010).

Interaction takes place both in micro and macro environment. Rogers (1969)
claims that any social environment consists of three components:

e cognitive (knowledge and perception of oneself as an object), which indi-
cates deliberate and targeted use of ones” own knowledge and abilities for
self-expression;

* emotional (positive or negative experience in attitude towards oneself as
an object), which indicates self-assessment of self-expression experience.

* behavioural (readiness to act), which, by mutual integration, promotes
pupils’ awareness, forms socially-emotional domain, searching for self-
-expression opportunities.

The pupil’'s family is important for the development of self-expression
skills — upbringing, family values and traditions, system of attitudes in family.
Initially, the pupil learns, using parent-child, child-child relationships. When
family values do not match with musical education objectives, the pupil has
low motivation to take up activities in music education, has negative attitude
towards musical activities, which do not promote the development of self-
-expression skills.
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From the perspective of psycho-emotional development of “I”, the pupil’s
identification, for instance, with parents and teachers, continues throughout
the primary school years (Vuorinens, & Ttnala, 1999). It is a microenviron-
ment, where pupil’s roles and interpersonal relationships stimulate or hinder
involvement in stable, gradually more complex relationships with environ-
ment and its activities (Bronfenbrenner, 1994).

The pupils’ need for interaction with their closest family members is gradu-
ally oriented to schoolmates (mesoenvironment), as the need for inclusion in
a group of friends arises. Baacke (1983) assesses friends as the most significant
establishers of socialisation and experience outside the family during learning
and leisure time. Pupils need to express themselves in order to feel belonging
to his class and group of friends. It means that the environment is significant
in the learning process. New social contacts affect the perception of oneself, as
pupils actively analyse themselves and compare themselves to others (Burdje,
2004; Svence, 1999).

Macroenvironment is a comprehensible model of micro- and mesoenviron-
ment, characteristic to a certain culture (Bronfenbrenner, 1994). This raises the
question of what culture-related musical skills promote self-expression, based
on music education goals and socio-cultural features (Howard, 2018).

In general, social environment
dynamics are defined by social pro-
cesses, affected not only by an indi-
vidual’s traits, but also by socio-cul-
tural traits of a society over a long
time period. Although the effect of
social environment on a pupil is, to a
certain degree, irregular, it is formed
in a targeted way, according to pupi-
I's “I” structure, and is related to the
level of school achievements in diffe- PU
rent areas of activity. Growing up, a
pupil expands his social relationships,
becomes aware of increasing social
environment (micro-, mezo-, macro- Figure 1
), which indirectly affects one’s self- Deyelopmgnt of self-expression skills in
-expression skills (Fig.1). social environment.

It can be concluded that self-expres- Source: own research
sion skills are developed through the
relationships of a person with an environment. In this process, it is essential
to predict cultural development tendencies of a society and to be aware of the
importance of self-expression in its social aspect, where various concepts and
notions can be perceived differently or not understood at all (Bruner, 1996).
Pupils search for an environment, which allows them to present their skills and
express attitude. Self-expression experience is defined by an individual’s per-
sonality, which is significant for the presentation of the pupil’s “I” system, as it
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defines that pupils’ personal significance in this system, therefore increasing or
weakening the need for self-expression in the society (Hall, & Lamont, 2009).
In the 21% century, achievements in science and technology and their use
in the pedagogical process and on a daily basis, raise the need to analyse the
impact of virtual environment on the process of self-expression skills” deve-
lopment. Previous studies (Spanhel, 2006; Rubene, 2011) show that primary
school pupils tend to spend increasingly more time communicating in a virtual
environment, without the presence of adults, brothers, sisters and peers, which
indicates the increasing significance of the virtual environment in interaction,
diminishing the role of parents and teachers in pupil’s socialisation and fun-
damentally changing the perception of the model of person’s mutual relations
(Schorb, 2005). Social surrogacy hypothesis assumes that a pupil can use “tem-
porary social surrogates”, if direct social interaction is not possible (Schéfer,
& Eerola, 2018). Self-expression in music can be a “temporary surrogate” for
interaction in the virtual environment or, using identification processes, the
example of self-expression skills can become a motive for the stimulation of
self-expression need for other pupils, including the conscious use of produced
information and/or producing of one’s own vision (Baacke, 2007).

Assuming that the environment (initially microenvironment, then meso-
environment and macroenvironment) is an important prerequisite for pupils’
socialisation, music education as a promoter of self-expression skills is orien-
ted towards a pupil’s impression formation and wish to perform or coope-
rate, using the information in a virtual environment (Popers, 2005). Learning
objectives in the microenvironment are related to pupils” individuality, yet
self-expression skills develop in relationships between microenvironment,
mesoenvironment and macroenvironment (Ben-Eliyahu, 2019).

The relationship between a teacher and a primary school age pupil in
music education is an important component of communicative culture, which
the authors of the research associate with the social aspect of the development
of self-expression skills. The relationship is perceived as a pedagogical value
that is implemented in activities (music acquisition) and learning forms and
methods. Pedagogical process in music education relating to creative activity
provides for a relationship: subject-subject (e.g., pupil-teacher or pupil-pupil),
in which pupils and teacher engage in equal relationships in creation of know-
ledge, emotions and cooperation skills. Relationship is successful and sustaina-
ble, if learning is based on a certain attitude towards music education. Smits
(2000) emphasises that personal interrelations and their quality affect learning,
including self-expression skills, which is directly related to self-perception of
the subjects.

In the pedagogical process, creating a supporting environment for relation-
ships and dialogue, pupils develop positive activity experience, which promo-
tes creativity, allowing them to select their musical activities and to be confident
in their choice. A mandatory condition is the preservation of pupils” experience
and broadening of one’s own knowledge, supplementing the existent know-
ledge and experience (Piaget, 1961). Pupils transform the acquired knowledge
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with the aid of personal experience and social views; as a result, motivation
and self-assessment is formed, which defines pupils need for self-expression.

On the basis of the analysis of scientific theory, it was concluded that interre-
lationships of the development of pupils’ self-expression skills in social aspects
are based on pupils’ musical self-expression experience and relationships in
family, school and society.

METHODOLOGY

With the aim to acquire the data on pupils” self-expression experience in
music education process and beyond it, a survey was conducted within four
respondent groups. 125 pupils and 125 parents, 20 class teacher and music
teachers participated in the survey.

The questionnaire is applied to identify, describe and compare opinions
of the respondents and attitudes towards the expressions of the studied
issues, which are not always directly observable. A characteristic feature of
the questionnaire is that the responses to the statements of the questionnaire
are provided by people who are directly involved in the studied issue, which
allows us to obtain information on the motives and results of the activity (Kri-
stapsone, 2008).

The pupil questionnaire included 30 statements, the parents” questionnaire -
25 statements, the class teachers” questionnaire - 25 statements, music teachers’
questionnaire - 26 statements. The statements related to pupils” education pro-
cesses in music education, assessing self-expression experience. The respondents
assessed the indicator levels of self-expression criteria using a Likert scale (1-4).
Self-expression criteria - intellectual, emotional and social, were defined in the
prior studies carried out by the authors (Kepule, & Strode, 2019).

Pupils of 3-5" grade participated in the questionnaire: 68 boys and 57 girls
along with the pupils’ parents; 4 music teachers and 6 class teachers. The
pupils survey took place during music lessons, but the parents of the pupils,
class teachers and music teachers filled in the questionnaire in their free time.

The results of the survey are summarised below. The statistical processing
of the data was carried out in IBM SPSS 23 programme, using the following
data processing methods:

* frequency analysis;

*  Mann-Whitney U test for the comparison of two independent groups;

e Kruskal-Wallis test for the comparison of three or more independent
groups;

e Kendall rank correlation coefficient for the assessment of association
between two variables.

Within the framework of the study, the assessment of self-expression skills
criteria “Social activity”, “Emotional activity” and “Intellectual activity” have
been analysed, and, according to the aim of the study, the indicators of the
criterion “Social activity” are analysed in detail.
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As aresult of primary data processing, it has been concluded that the indica-
tors of intensity of musical activity self-expression skills stated in the question-
naire are considered to be significant (more respondents agree than disagree
and fully agree with the statement) by 70,1% of pupils, 74,7% of parents, 79,8%
of class teachers 81,8% of music teachers, which confirms the significance of
self-expression skills in the development of pupils’ personality in the opinion
of each group of the respondents within the survey. Music teachers associate
the findings with learning process and reflection of their pedagogical skills,
but pupils - with anticipated future career, which is not professionally related
to music.

The assessment of the indicators of self-expression criteria “Social acti-
vity” (69,8%), “Emotional activity” (76,4%) and “Intellectual activity” (83,7%)
amongst all groups of the respondents indicate the significance of the criterion
“Intellectual activity” in the music learning process and the highest assessment
as perceived by the respondents. This indicates the assessment of learning
achievements, which reflects educational content acquisition level and is rela-
ted to the assessment of learning achievement by teachers, is characterised by
the use of conceptual knowledge in practical activities.

The criterion “Emotional activity” is highly significant to music teachers
(86%), as teachers assess pupils” positive attitude towards music practising,
which increases learning motivation and brings joy for pupils for performing
activities, raises the need for self-expression, but, in pupils’ opinion (65,8%),
assessment partly indicates possible non-compliance of music content to pupi-
I's emotional needs.

The criterion “Social activity” is scored lowest by all the groups of respon-
dents. The assessment from pupils (64 %) and music teachers (69,1%) indicates
the use of music knowledge during practical activities in socio-cultural envi-
ronment, which is understood and applied in both groups of the respondents.
However, the parents (72,7%) and class teachers (73,4%) have assessed social
activities higher, which suggests the relation between music education and
extra-curricular activities of interest-related education.

Analysing the responses of the participants in general, statistically signi-
ficant gender-dependant correlations (Tab. 1) have been identified in criteria
assessment. Mann-Whitney U test has been applied for the data processing.

Table 1
Criteria assessment for the determination of the gender-dependant correlation

Emotional action Intellectual activity ~ Social activity

Pupils p=0.000 p=0.000 p=0.000
Parents p=0.000 p=0.006 p=0.000
Music teachers p=0.000 p=0.001 p=0.000
Class teachers p=0.000 p=0.004 p=0.000

Source: own research
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Analysis of quantitative results of the assessment that varies depending
on gender shows maximally significant correlation between all measurement
groups (p = 0.000) for criteria “Emotional activity” and “Social activity”, which
can be related to the similarities of the criteria and very significant correlations
in the assessment of criterion “Intellectual activity” among the parents (p =
0.006) and class teachers (p = 0.004). The correlations in criteria assessment
may have arisen because the emotional assessment of pupils’ activity often
mingles with social activities.

In all the assessments that vary depending on the gender, girls have higher
assessment (Mean Rank) than boys. Such correlations may have arisen on the
basis of the peculiarities, such as school, the age of the pupils, or as girls are
more active and open to art when compared with boys. Girls show interest in
self-expression more than boys; they like to perform, express themselves in art
subjects, while boys prefer sport activities. The most significant correlation in
the assessment of the criterion “Emotional activity” that varies depending on
the gender, is observed among the responses of the parents. The highest distri-
bution of the criterion “Emotional activity” is observed among the parents of
the girls (Mean Rank 819.91), rather than among the parents of the boys (Mean
Rank 640.73). Such correlations may have arisen because the society has a ste-
reotype that boys are not supposed to show their emotions and feelings, while
girls are allowed to do so. The parents, based on the stereotype, assess their
child and possibly, do not stimulate the expression of emotions.

Kruskal-Wallis H test has been applied for the determination of correla-
tions for criteria depending on the grade of the pupil (Tab. 2). The assessment
of the criterion “Emotional activity” has maximally significant correlations (p
= (0.000) in all groups of the respondents. Maximally significant correlations
(p = 0.000) in the assessment of the criterion “Intellectual activity” are obse-
rved among pupils, music teachers and class teachers. In the assessment of
the criterion “Social activity”, maximally significant correlations (p = 0.000) are
observed among class teachers, and very significant correlations (p = 0.003) are
observed among the pupils.

Table 2
Criteria assessment for the determination of the grade-dependant correlation
Emotional action  Intellectual activity Social activity
Pupils p=0,000 p=0.000 p=0.003
Parents p=0.000 - -
Music teachers p=0.000 p=0.000 -
Class teachers p=0.000 p=0.000 p=0.000

Source: own research

Analysing the assessment of the criteria by pupils and their parents for the
determination of correlations depending on the grade, it is observed that Mean
Rank dynamics regarding all criteria are negative. Such correlations in the
criterion “Emotional activity” assessment depending on the grade may have
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arisen because pupils grow older, learn to control their emotions better, and
are too shy to show their “I”. The correlations in the assessment of the criterion
“Social activity” depending on the grade may have arisen because pupils now
tend to have versatile interests. Pupils become independent, make decisions on
activities to engage in and express themselves in various ways.

Analysing the assessments of music teachers for the determination of cor-
relations in criteria depending on the grade, Mean Ranks, positive dynamics is
observed. Such correlations may have occurred due to the teachers” assessment
of self-expression from professional aspect, taking into consideration the requ-
irements of the national basic education standard and subject standards.

Kruskal-Wallis H test has been applied for the determination of correlations
for criteria depending on the pupils grade (Tab. 3). Analysing the results of the
questionnaire regarding the assessment of the criterion “Emotional activity”,
maximally significant correlations (p = 0.000) in all the groups of the respon-
dents were observed. In the assessment of the criterion “Intellectual activity”,
maximally significant correlation is observed among pupils (p = 0.000), their
parents (p = 0.000), and very significant correlations (p = 0.001) are observed
among the music teachers. In the assessment of the criterion “Social activity”,
maximally significant correlations are observed among the class teachers (p
= 0.000) and very significant correlations (p = 0.001) are observed among the

pupils.

Table 3
Criteria assessment for the determination of the age-dependant correlation
Emotional action Intellectual activity Social activity
Pupils p=0.000 p=0.000 p=0.001
Parents p=0.000 - -
Music teachers p=0.000 p=0.001 -
Class teachers p=0.000 p=0.000 p=0.000

Source: own research

Analysing Mean Rank values for all maximally significant correlations
(p = 0.000) and for the determination of correlation depending on the
pupils” age (p = 0.0001), it is obvious that Rank Mean dynamics does not
differ from the dynamics of determination of criteria correlations depen-
ding on the pupils grade. It indicates that pupils of appropriate age study
in each grade.

The obtained results provide an opportunity to analyse each criterion and
its characteristic indicators separately for all the respondents: depending on
gender, age and grade.

The criterion “Social activity” is analysed in detail within the framework of
the article.

In assessments of social activity, depending on the respondents group
(Kruskal-Walis test), maximally significant correlations (p=0,000) are obse-
rved. Social activities are most highly assessed by class teachers (Mean
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Rank 2212,43) associating it with cooperation and communication within
the class, while the lowest assessment is among the pupils (Mean Rank
1856,71).

Analysing the social activity assessment using Kendall rank correlation
test, it can be seen that there is a maximally significant correlation between the
assessment of the criterion “Social activity” and the gender of a pupil (r=-0,173,
p=0,000) (Tab. 4).

Table 4
Correlation between criterion “Social activity” assessment and pupils gender
Parents Music teachers Class teachers
Pupils p=0.030 p=0,005 p=0,000
Parents - - p=0,000
Music teachers - - p=0,000

Source: own research

The correlations in the assessment of social activity depending on the grade
may have arisen because pupils now tend to have versatile interests. Pupils
become independent, make decisions on activities to engage in and express
themselves in various ways on their own.

Pupils perceive social activities during lessons as not so significant. The
most significant correlations in the assessment of the criterion “Social activity”
depend on the gender (Mean Rank 1972.81 for boys, Mean Rank 2093.63 for
girls). Girls of primary school age are socially more active, they like to partici-
pate in the organisation of class activities, which explains the correlations in the
assessment of social activity criterion.

The assessment of the criterion “Social activity” by the respondents indicate
how significant the activity cooperation and interaction in music are. This indi-
cates the pupils” sense of belonging to a group and readiness to take initiative,
as well as the openness to the variety in the culture in music.

Analysing the cooperation experience, pupils state that they like to sing
with friends (102 responses), yet only 43 agree that they take initiative wil-
lingly. The obtained results confirm that pupils fear to express themselves,
express their opinion and take responsibility for music practising process. The
music teachers’ assessment of the statements “Take initiative in creative activi-
ties” and “Like to teach friends” confirm the passive character of pupils” self-
-expression (Fig. 2).

The criterion “Social activity” includes the indicators, which statements’
assessments determine activity in musical ensemble, skill to take initiative and
responsibility for ones own activity in musical ensemble and cooperation with
friends and mates.
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Correlation between criterion “Social activity”
indicators in music teachers’ opinions

Source: own research

The development of self-expression skills in relation to participation in
musical ensembles is considered significant and very significant by 64% of
pupils, 72,7 % of parents, 69,1% of music teachers, 73,4% of class teachers. 30%
of music teachers disagree with social activity implementation in music edu-
cation. Such difference may have occurred because music teachers consider
participation in school’s musical ensembles significant, without separating
social activity. Activities in school’s musical ensembles is perceived as a com-
ponent of intellectual activity, while music teachers associate social activities
with pupils” participation in out-of-school musical ensembles. Analysing the
results obtained, it is concluded that pupils” parents and class teachers per-
ceive participation in musical ensembles as significant, as it promotes pupils’
socialization in a managed environment, where there are less chances to be
negatively influenced by friends.

The obtained assessment confirms pupils” activity in music practising pro-
cesses in ensembles. Yet, 17,1% of pupils state that participation in musical
ensembles is no longer relevant. Such assessment is related to pupils” social
activity and indicates pupils’ unwillingness to cooperate and participate in
musical ensembles, the reason for which might be the lack of experience in
such activities. It is possibly based on previous negative experience, received
criticism, rejection by peers or disinterestedness of parents.

CONCLUSIONS

Self-expression in social aspects is important for pupils: it is related
to the socialisation in microenvironment (family) and macroenviron-
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ment (with friends) and affects social cooperation and emotional aspect of
communication.

Empirical research data analysis leads to a conclusion that an important
aspect of the development of self-expression skill is the social performance cri-
terion on which a pupil’s need for self-expression in a social environment of
practising music is based.

Analysing age and gender-based correlations in the assessment of the self-
-expression skill criterion “Social activity”, it can be concluded that with age
pupils become more independent and engage in music-related social activities
more often. Girls are socially more active and emotional and engage in artistic
activities more often. Pupils’ self-expression skills related to social activity is
most significant according to the parents, as self-expression in music stimu-
lates a child’s intellectual development, the integration in social and cultural
environment, and helps to develop communication in family, which parents
considered to be a significant factor influencing the child’s growth.

The research confirms the role of teachers in the development of pupil’s
self-expression skills, promoting integration of formal and informal learning
processes and transformation in formal and informal learning environment.
The content of music teaching must be linked with various forms of art, pro-
viding pupils with an opportunity to express their individuality according to
their abilities and interests. Pupils broaden their horizons and develop new
self-expression experience.
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